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Abstract
This research was conducted to find out the effect of using concept map of graphic
organizer on teaching writing descriptive text. The population of this research was all of
Year – 8 students of SMP Negeri 7 Sungai Raya KabupatenKubu Raya in Academic
Year 2018/2019, and the writer took the sample by using lottery from Year – 8 Class D
which consist of 28 students. The writer conducted this research through pre-
experimental research with one group pre-test and post-test design. The writer collected
the data using a measurement technique to measure students writing descriptive text,
and the writer used an essay form which consists of instructional objectives. The
findings showed that the students’ mean score of pre – test was 49.07 and after the
treatment, students’ mean score of post – test was 67.86. Therefore, the finding also
showed the result of the t-test was 17.56 that higher than t-table 2.052 with α=0.05. It
showed that null hypothesis (HO) is rejected and the alternative hypothesis (Ha) that the
use of concept map does affect the teaching of writing descriptive text is accepted. In
conclusion, concept map of graphic organizer was significantly affects students’ writing
in descriptive text.
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INTRODUCTION
Writing is one of four language skills
beside listening, speaking, and reading that
must be mastered by English learners.
Learners have to be able to express their
thoughts in writing to develop their
ideas.Through writing, students can transfer
information and knowledge to others.
According to Clare and Hamilton (2003),
writing begins with something to say and the
skills to say it. In other words, writing can be
said as a mean of communication between
the writer and the reader.
Writing is also the expression of
language in the form of symbols, letters, or
words. According to Hanson (2009), writing
helps the brain organize and reflect.Writing
enables students to make sense of complex,
multifaceted pieces of information. Nunan
(2003) defines that writing is the process of
thinking to invent idea, thinking about how to
express ideas into a good writing and
arranging the ideas into statement and
paragraph clearly. As a skill of language,
writing is learned through a process. It means
that the students have to learn not only the
theory but also need to practice it. In teaching
learning process, teacher should concern
about the principles of teaching writing to
achieve the goals. Hence, in writing practice
the teacher must give opportunities for the
students to try their best in producing the
written text, the teacher also has to provide
the students with knowledge of how to
produce the text well.
This research conducted in the second
semester in the second year students of
SMPN 7 Sungai Raya KabupatenKubu Raya.
The process of teaching and learning in that
school has been implemented curriculum
2013. Based on the syllabus of curriculum
22013 for eighth grade students, there are
several text types that should be taught by the
students. One of the texts is descriptive text.
Descriptive text is a text that describes the
characteristics of a specific thing, such as
person, place and animal.Wishon and Burks
(1995, p.129) said “a descriptive text should
give the reader sense of impression, for
example the sound, taste, smell, tool or
things, emotions and feeling such as
happiness, loneliness, gloom and joy”.
Description helps to give information,
imagine a place or a person, and to
understand a sensation or an emotion.
Therefore, the writer should describe the
object of the writing as clear as they can, so
that the reader can understand the description
well. Problems in descriptive text writing are
faced by the students.
Based on the writer’s observation, there
were lots of students have difficulties in
writing descriptive text. The problems were
the lack of vocabulary and some unstructured
sentences. The students’ problem in writing
cannot be taken for granted. The use of
appropriate teaching technique is needed.
Yet, the majority of teachers still use
conventional way to teach students. The
teacher gives a lesson about descriptive text
based on the text book, showing the
examples, ask the students to make their own
descriptive text, and perform it in front of the
class. This old way of teaching is no longer
motivating to the students. Therefore, the
writer conducted a technique that can help
students to have better opportunities in
practicing writing in order to achieve
maximum outcomes.
In this case, the writer conducted to use
concept map of graphic organizer technique
to teach writing skills. Concept map is a
visual organizer that can help students’
understanding a new concept. Concept map
of graphic organizers are some of the most
effective visual learning strategies for
students to enhance learning and
understanding of subject matter content.
According to Novak and Canas (2007),
concept maps are graphical tools for
organizing and representing relationships
between concepts indicated by line linking
two concepts. Concept map provides some
benefits for students, such as helping
students’ structure their writing project,
encouraging students to make decisions,
make students easy to classify ideas and
communicate, and allowing students to
examine relationships.Moreover, Beech
(2010) stated detail advantages of concept
map as follows: (1) Eliminate the stress and
unhappiness caused by disorganization, fear
of failure and ‘writer’s block”. (2) Free the
students’ associate ‘grappling hooks’ to take
the new information and ideas, thus
enhancing creativity and originally. (3)
Enormously reduce the time needed for
preparation, structuring and completion of
the presentation or writing task. (4) Put the
students in continuous control of the
analytical and creative process. The result
can be more focused organized and
integrated presentation, essay, project or
report.According to McKnight (2010), the
procedure of concept map of graphic
organizer in teaching learning process are: (a)
Choose a central idea, character, text or
problem. (b) Add other main themes
branches around the map. (c) Write basic
ideas about the key word and still use the
capital letters. (d) Let the concept map be as
imaginative as possible. (e) Explain to the
students that this concept map will help them
visualize their ideas and organize and
connect their thinking. (f) Put the students in
pairs to fill out the map. (g) Once the pairs
have completed the organizer, have them
share their completed work.The writer adopt
the procedures of McKnight and adjust it to
make the technique enjoyable. The writer
changed students’ work in pairs to group of
three. The writer used the procedures to teach
writing descriptive text about people.
Several researchers have conducted
research about concept map and writing
activities. Mohamed and Omar (2008) in
their research conducted that concept map
can be a tool to facilitate students in writing
assignments because it helps them in
generating ideas, able to relate the ideas and
contents to each other, and also as a visual
3representation of what is going to be written.
Conklin (2007) found that concept map has a
positive effect on students’ abilities to select
concept that appropriate to respond a writing
prompt, integrate facts into complete
thoughts and writing ideas. Ojima (2006)
stated that concept map can activate students’
prior knowledge about a topic of writing. In
conclusion, although some studies have
investigated students’ writing using concept
map, they have not assessed whether the use
of concept map could affects students’
writing in text based context.
This research is different from the
previous research in terms of subject who
will be participated and the text type that is
used. The writer chooses descriptive text
because it is the most appropriate text to be
implemented by concept map and none of
previous researchers conducted research
about using concept map of graphic organizer
for writing descriptive text. The writer did
the pre – experimental study to investigate
whether the use of concept map of graphic
organizer in teaching writing descriptive text
affects or not on the eighth grade students of
SMPN 7 Sungai Raya KabupatenKubu Raya
in academic year 2018/2019.
METHOD
The research of this study employed pre-
experimental design.According to Champbel
and Stanley (1963), pre – experimental
designs include: case study design, one group
pre – test/post – test design, static group
comparison design (cross – sectional study).
In this research, the writer uses one group pre
– test and post – test design. The writer chose
this design in order to know the students’
score before the treatment through pre – test
and to determine whether the treatment gives
any effect on the outcome through post – test.
Thus, the writer chose this design to find out
the effect of using concept map of graphic
organizer for all students in the classroom
before and after the treatment applied.
According to Cohen, Manion and Morrison
(2005), the one group pre – test and post –
test design can be represented as follows:
Table 1: One Group Pre – Test And Post – Test Design
Pre – test Treatment Post – test
O1 X O2
Based on the illustrated above, the writer
gave a pre-test (O1) to the students to find out
the students’ score of writing descriptive text
before they were given a treatment. Then the
writer gave treatment (X) using the concept
map of graphic organizer to the students.
Later, the writer gave a post-test (O2) to find
out the students’ score of writing descriptive
text after the treatment.Populationrefers to all
subjects that have particular characteristics.
Mcmilan
(1996) defines population is a group of
elements or cases, whether individuals,
objects, or events, that conform to specific
criteria to generalizthe result of the
research.The population of this research was
all of Year- 8 students of SMP Negeri 7
Sungai Raya KabupatenKubu Raya. There
were four classes of this level which
consisted of 113 students. The numbers of
students are shown in Table 2 below:
Table 2: Number of Year – 8 Students
Class Number of Students
VIII A 29
VIII B 27
VIII C 29
VIII D 28
4This research was conducted in SMPN 7
Sungai RayaKabupatenKubu Raya which is
located at Jl. Septa Prasetya, Kubu Raya.
This research was conducted on August 30th
– September 12th 2018. The date and time of
the research can be seen as follows:
Table 3: The Setting of Research
Date Time Activities
Thursday, August 30th 2018 07.45 – 09.05 Pre – test
Wednesday, September 5th 2018 08.25 – 09.45 Treatment I
Thursday, September 6th 2018 07.45 – 09.45 Treatment II
Wednesday, September 12th 2018 08.25 – 09.45 Post – test
In this research, the writer used
measurement technique to measure students’
writing descriptive text.The measurement
was done for both pre-test and post-test.The
writer used statistical data to measure the
result of both pre-test and post-test. Then, the
writer presented the result of students’
outcome and effect size toward the treatment.
Then, the writer gave the treatment to the
students.
After that, the writer assigned the post-
test. The students’ results from pre – test and
post – test were compared to show the
outcomes after the treatment.In order to
measure the validity of the test, the writer
used content validity. In this research, the
writer provided detail conceptual definition
for each item that was measured. Hence, the
writer made a table of specification based on
the curriculum 2013 as a guide to make
scoring rubric in order to measure the validity
of the test. Theassessment will be following
some criteria namely;(1) text organization, it
refers to the usage of connectives to make the
idea of the text clear. It also covers the
organization of descriptive texts such as
identification and description. (2) vocabulary,
it refers to the variation and appropriateness
in words choice. (3) language features, it
refers to the tense used and word order in a
text. (4) Mechanics,it refers to the use of
correct capitalization, spelling, and
punctuation.Furthermore, the resultwas
obtained using t-test and effect size.The
writer analysed the difference of pre-test and
post- test inwriting of descriptive textto
determine the significant after the students
being treated by using concept map by t –
test. The formula to compute the t – test is
adapted fromAry, Sorencen and Razavieh
(2010, p.177) as follows:= Ʃ (Ʃ )( )
Notes:
t = Analysis of students’ significant
score (t – test).
MD = The students’ different mean score
of pre – test and post – test.
Σd = The sum of difference between
students’ score of pre – test and post
– test.
N = The number of the students being
observed.
After obtaining the t-test, the writer found
how significant the difference of pre-test and
post-test after being treated using concept
map through the effect size formula.The
formula to compute the effect size is taken
from Burns (2000, p.167) as shown below:
ES = t ............................(2)
Notes:
ES = Effect size
t = The Result of t-test
N = Total number of students
Then, according to Cohen, Manion and
Morrison (2007, p.521) the result of the
effect size computation was classified as
follows:
..........................(1)
5Table 4: Classification of Effect Size
Effect size Qualification
0 – 0.1 Weak
0.2 – 0.3 Modest
0.4 – 0.5 Moderate
0.6 – 0.8 Strong
˃ 0.8 Very Strong
FINDINGS AND DISCUSSION
Findings
There was a significant difference in
students’ achievement after the treatment. It
was shown by the students’ post – test score
which was higher than students’ pre – test
score as can be seen below:
Figures 1: Students’ Mean Score Pre-test
and Post-test
Pre – test was given to find out students’
skill in writing descriptive text. In this
step,the writer asked students to make a
descriptive text about the personality and
phisical appearance from their seatmte based
on the instruction that the writer has already
given to them. The students did their test
individually with their own prior knowledge
about descriptive text.The sum of the
students’ score of pre-test (O1) was1374 with
the mean score49.07.
After the pre-test was assigned, the next
step was implementing the treatment as part
of experimental design. The treatment was
conducted in two times. In the first treatment,
the writer introduced descriptive text to
thstudents by givingexplanation about
thepurpose, generic structure, language
features.The writer gave the example of
descriptive text about person. Then the writer
and the students identified some verbs,
adjectives, language features and generic
structures of the text. Then, the writer gave
explanation about concept map of graphic
organizer and how it works. After that, the
students with their group instructed to write
descriptive text by using concept map of
graphic organizer. And in the second
treatment, the students asked to present their
group works in treatment 1 in front of the
class. After that, the writer and the students
discussed and identified some mistakes from
the text (it can be about grammar,
vocabulary, generic structure or language
features) that was presented. Then the writer
made a concept map of graphic organizer
about another celebrity and develop it into a
paragraph ofdescriptiveto check the students’
understanding about this lesson. The writer
asked the students to write a descriptive text
using concept map of graphic organizer about
their idol in a group. The first treatment was
held on September 5th 2018 and the second
treatment was held on September 6th 2018.
After conducted the treatment for the
students, the post test was given on
September 12th 2018. The purpose of post-
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6test is to know the score of students’ skill in
writing descriptive text after giving the
treatment. In the post-test, the writer gave the
same test as in the pre-test for the students to
write a descriptive text about their seatmate
individually.From the post-test, the writer
compared the score with the pre-test score to
find out the effect of the technique. The sum
of the students’ score of post-test (O2) is
1900 with the mean score67.86. It was
showed that, the students’ achievement after
the treatment was better than before the
treatment was given.
The calculation of t-test indicates 17.56.
To know how likely the writer is to be right
or wrong in rejecting the null hypothesis, the
research needed to set the probability level.
Creswell (2014, p.212) stated that convention
suggests a level of significance can be set at
0.05 where there are 5 chances in 100 of
being wrong and 95 chances in 100 of being
right. Thus, the writer set the probability
level at 0.05. The writer checked the t-
distribution table of significance (t-table) 5%
with degree of freedom (df) = N – 1,
therefore df = 28 – 1 = 27. Since the result of
df was 27, then the t-table value is 2.052 at
0.05 level. It means that t-value was bigger
than the t-table (17.56˃2.052). It means that
teaching writing descriptive text using
concept map of graphic organizer to the
eighth grade students of SMPN 7 Sungai
Raya KabupatenKubu Raya in academic year
2018/2019 has significantly affects the
students’ writing skill.
After obtaining the t-test, the writer has
to find how significant the difference of pre-
test and post-test after being treated by
concept map of graphic organizer in teaching
writing descriptive text using the effect size
formula.The score of effect size is 3.34. By
referring to Cohen et al (2007, p.521) criteria
in deciding effect size (see table 3, p.4) the
result obtained is more than 0.8 (3.34>0.8)
which is considered as very strong effect
size. It can be concluded that the technique of
Concept Map of Graphic Organizer is
strongly affects students’ writing skill in
descriptive text.
Discussion
The research finding found that concept
map of graphic organizer has significant
contribution toward the students’ skill in
writing a descriptive text. Most of the
students actively participated in using
concept map of graphic organizer and
discussing it with their group. It can be seen
when the students tried to share and exchange
their opinion and presented the discussion
result in front of the class. It is supported by
Stoica and Moraru(2010) stated that concept
map can reinforce students’ understanding
and learning easily. The implementation of
concept map of graphic organizer assisted
students to understand the aspect of writing
and the structure of descriptive text.
Previous researchers havebeen
conducted concerning about teaching through
concept map technique. Buzon, Cazorla and
Romero (2017) in their research conducted
that students were shown how to work with
the concept map as a technique to boost
learning and use it as a resource to represent
the set of contents. Kalhor and Mehran
(2016) found that concept map makes
students learned and used learning strategies
such as recognizing important information
and summarizing, reviewing, expanding and
organizing the concept and texts structure
and presenting the concepts in the form of
showing. It is because concept map helps the
students easier to understand the structure
and features of descriptive text. It also helps
students to develop their ideas and their
imagination when they want to write
descriptive text. The most important is that
the students enjoy in learning writing
descriptive text by using concept map of
graphic organizer. Based on the
researchfinding above, it can be stated that
concept map of graphic organizer is an
effective way to overcome the problems
faced by the students and teachers in teaching
writing. Based on the obtained result, it can
be concluded that “teaching writing
descriptive text using concept map to year –
8 students of SMPN 7 Sungai Raya
KabupatenKubu Raya” is effective, which
7means that the alternative hypothesis (Ha) is
accepted and null hypothesis (Ho) is rejected.
CONCLUSION AND SUGGESTION
Conclusion
According to the research findings, it is
concluded that concept map of graphic
organizer gives strong effect in teaching
writing descriptive text to year – 8 students
of SMPN 7 Sungai Raya KabupatenKubu
Raya in academic year 2018/2019. It showed
by the students’ score in post-test higher than
pre-test after the treatments given.Through
concept map of graphic organizer, students
can get many advantages. It can build
students’ critical thinking, encourages
students in practicing their writing skills, and
it helps students examine the relationship
between concept. It could be conluded that
there are so many techniques, strategies and
media can help the students to have good
writing.Concept map of graphic organizer is
one of the technique that can help the
students in writing descriptive text. By
implementing concept map of graphic
organizer, the students need to be more
confident and enjoy when they are writing
descriptive text.
Suggestion
According to the result of this research,
the writer would like to give some
suggestions as follows: (1) Suggestion for the
teacher; the teacher suggested to use to use
concept map of graphic organizer in teaching
writing descriptive text. The teacher should
explains about concept map of graphic
organizer and how to make concept map
more clearly, so that the students are able to
determine the central idea, main idea and the
relationship among them in concept map
based on the information that given by the
teacher. (2) Suggestion for the students; The
students learn and practice more vocabularies
for improving their English, especially in
writing skill. The students practice their
English writing by using concept map of
graphic organizer. The students use concept
map of graphic organizer not only in English
subject but also to other subject. (3)
Suggestion for other researchers; For other
researchers, this technique can be used for
another skill, for example in reading
comprehension because it can help students
comprehend the text easier. The writer also
recommends other researchers who have any
intention to apply this technique to different
kinds of text which are appropriate with its
characteristic and schools’ curriculum.
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